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Abstract 

The purpose of this study was to determine 

the influence of school leaders’ 

instructional leadership practices on 

students’ academic achievement in public 

schools in Kenya. This study is based on a 

systematic literature review analysis 

approach focusing on the three variables 

for instructional practices: availability of 

teaching and learning resources; 

instructional supervision and parental 

empowerment and engagement. The study 

underscores enhancing school leaders’ 

instructional skills to improve teaching 

quality and student outcomes. The findings 

indicate that availability of teaching and 

learning resources, effective instructional 

supervision, and active parental 

involvement significantly enhance 

students’ academic achievement. Results 

demonstrated that school leaders' 

instructional practices with clearly defined 

shared expectations all yield a statistically 

significant effect on students’ academic 

performance. The study noted that 

allocation and use of teaching and 

learning resources significantly improve 

student learning outcomes by fostering 

engagement, motivation, and deeper 

understanding. Effective instructional 

supervision helps teachers refine their 

skills, implement effective strategies, and 

ultimately contribute to improved student 

performance.  School leaders can create 

partnerships with parents and the 

community to support student learning 

both inside and outside the classroom. By 

actively engaging parents, schools can 

foster a supportive ecosystem that 

improves attendance, promotes positive 

behavior, and enhances student learning. 

Instructional practices are powerful tools 

for school improvement. By actively 

engaging in the instructional process, 

school leaders can create a positive 

learning environment, enhance teaching 

quality, and ultimately improve student 

academic performance.  

Keywords: Instructional practices; 

students’ academic achievements; 

teaching and learning resources; 

instructional supervision and parental 

empowerment and engagement. 

1.0 INTRODUCTION 

This article examines the school leaders’ 

instructional practices that influence 

students’ academic achievements in public 

schools in Kenya. The study examines 

three instructional leadership practices, 

namely; use of teaching and learning 

resources; instructional supervision, and 

parental empowerment and engagement. 

The study report contains the background 

information, problem statement, 

theoretical framework, literature review, 
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findings, conclusions and 

recommendations. 

1.1 Background of the study   

Instructional leadership is centered 

around the core mission of schools to 

enhance teaching and learning processes 

to improve student achievement. The 

school leaders, as instructional leaders, 

significantly influence students' academic 

performance through the development 

and implementation of educational 

objectives tailored to their schools. The 

concept of  instructional leadership 

emerged in the United States in the 1930s 

(Hallinger et al., 2020) and has been one 

of the most popular research topics in the 

field of educational administration since 

the 1980s. The concept of instructional 

leadership gained traction in the 1970s 

through the work of educator Ronald 

Edmonds, who demonstrated that school 

leaders focusing on learning had a 

profound impact on student outcomes 

(Bush,2022). Scholars have identified 

different leadership styles since the 1970s 

in the business, political and education 

sectors to reform and change the culture 

and performance of organizations. 

Instructional leadership is one of the 

leadership styles that originated long time 

ago, but it is different from other styles 

because it has been stable and effective in 

various sectors to date (Prenger et al. 2021 

& Sharif et al., 2020). In Germany, Bush 

(2020) noted that school heads are key 

players in laying the foundations for 

school academic improvements. 

Therefore, they must demonstrate the 

ability to support his/her fellow staff 

members, make proper planning, and 

arrange to acquire at least optimum 

learning resources. He/she should ensure 

that parents and guardians are well 

motivated through inclusive daily 

decision-making. Parents and guardians 

will therefore be encouraged to help in the 

monitoring of academic progress once 

they get involved in school activities.  

The National College for School Leadership 

(NCSL) in England in 1997 proposed ten 

leadership approaches, among which 

instructional leadership was one of them.  

NCSL highlighted a leadership 

development framework, which they 

believed to be a great influential factor for 

effective learning. The framework was 

designed to ensure the active engagement 

of teachers and activities, which affect the 

quality of teaching and learning (Munna, 

2021). According to Ahn et al. (2021) and 

Chen and Guo (2020), the notion of 

instructional leadership has piqued 

attention in educational leadership 

research because the leadership model 

stresses school leadership for instructional 

success, which is critical for all schools. 

With the emergence of global education 

reforms, increased awareness of school 

effectiveness, and benchmark 

accountability systems in the 21st century, 

principals' instructional leadership has 
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gained extensive attention and has been 

regarded as the most significant of all 

leadership models (Arıkan et al., (2020).   

Like any other developing country, 

Tanzania adopted instructional 

supervision during the colonial period, 

when it was called school inspection, and 

continued practicing it even after 

independence in 1961 (Bush and 

Anania, 2023). Instructional leadership in 

Nigeria, while not explicitly traceable to a 

single point of origin emerged as a concept 

within the broader context of educational 

reforms and the need to improve teaching 

and learning outcomes. It gained 

prominence with the introduction of the 

universal basic education program in 

1999 and subsequent curriculum reviews, 

highlighting the importance of effective 

teaching practices and school 

leadership. Studies have examined the role 

of instructional leadership in enhancing 

academic performance and the need to 

revitalize it in Nigerian schools (Pada et. al, 

2020). Instructional practices in Kenya, as 

in other contexts, focus on the school 

leader's role in improving teaching and 

learning. It involves actively guiding and 

supporting teachers in curriculum 

implementation, instructional practices, 

and professional development, ultimately 

aiming to enhance student outcomes. This 

approach moves beyond traditional 

administrative duties to encompass a more 

hands-on, pedagogical focus and fosters a 

positive learning environment to enhance 

student achievement (Awili and 

Nyakwara, 2021). Gatama et al. (2023) 

noted that effective instructional practices 

in Kenya influence various facets of the 

educational process, including resource 

management, instructional quality, and 

stakeholder engagement, all of which 

contribute to student learning 

achievements. 

1.2 Statement of Problem 

Despite various educational reforms, 

disparities in student achievements persist, 

often linked to differences in school 

leaders' instructional practices. 

Understanding how specific school 

leaders' instructional practices impact 

student achievement is essential for 

developing targeted interventions to 

improve student achievement.  A study by 

Norbu and Lhabu (2021) found that 

managing the resources, running the 

school in line with the set norms and 

government policies, attending meetings, 

and protocols have been the main tasks of 

the principals. As a result, principals spent 

less time on the management of 

instructional programs and more time on 

organizational and managerial roles 

(Blömeke et.al., 2021).  

The relationship between the availability 

of teaching and learning resources and 

students’ achievement disparities is a 

complex and multifaceted issue that plays 

a pivotal role in shaping educational 

outcomes.  Dorin and Mwansa's (2023) 
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study showed that instructional 

supervision was one of the key duties of the 

school principal as an instructional leader 

to find out how learning was taking place 

in the classroom environment, but the 

visits are rare. Sangura and Sabwani 

(2024) conducted a study on the influence 

of principals’ instructional leadership on 

students’ academic performance in public 

secondary schools of Tongaren sub-

county, Bungoma County. Results 

demonstrated that principals’ instructional 

leadership, clearly defined shared 

expectations, and effective instructional 

leadership strategies all yield statistically 

significant effects on students’ academic 

performance as indicated by enhanced 

communication and improved 

performance. Essentially, the level and 

distribution of resources within an 

educational system can significantly 

impact the academic achievement of 

students. Availability of adequate 

resources allows schools to provide 

essential resources such as qualified 

teachers, updated materials, 

extracurricular activities, and support 

services that can enhance learning 

opportunities. Disparities in the allocation 

of teaching and learning resources often 

exacerbate existing academic achievement 

gaps, as students in underfunded schools 

may face challenges accessing quality 

education (Grissom et al., 2021). 

According to a study by Garcia (2020), 

children whose parents are actively 

engaged in their education tend to perform 

better academically. This involvement 

includes activities such as helping with 

homework, attending school events, and 

communicating regularly with teachers. 

When parents demonstrate interest and 

support, children often show improved 

motivation, better attendance, and higher 

grades. Furthermore, parental 

involvement has been linked to enhanced 

cognitive development and improved 

social skills among elementary school 

students. The problem is that, despite the 

expectation that parents have a 

responsibility and an influence in the 

education of their children, not all parents 

are involved in the learning programmes 

(Orihara and Hamada, 2021).  

Instructional leadership is a type of school 

leadership that prioritizes teaching and 

learning, focusing on improving student 

outcomes and the quality of instruction 

through strategies like curriculum 

development, teacher support, and 

professional development (Siti and Umi, 

2022). Instructional leadership plays a 

pivotal role in shaping educational 

outcomes. Regardless of the student 

populations they serve, instructional 

leadership is held accountable for student 

achievement in their schools. In Kenya, a 

study by Sila et al. (2023) found out that 

the instructional leadership approach 

affects secondary school learners’ 

academic performance. This was 

confirmed when teachers revealed that the 

determination of the resources needed to 
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achieve the set academic objectives was 

given priority at the beginning of the year 

and timelines to meet them were set. In 

Kenya, the Ministry of Education and the 

Teachers Service Commission recognize 

the school leader as the one in charge of all 

instructional programmes and other 

activities in the school, hence accountable 

for all that happens in the school. In 

particular, the school leader has to employ 

educational instructional leadership skills 

that create an environment that is 

supportive and geared to successful 

learning and teaching processes in schools 

for students’ achievement (Muyunda, 

2020). According to Maria and Marcella's 

(2021) study, principals spent less time on 

the management of instructional programs 

and more time on organizational and 

managerial roles.  Nizeyimana and Martha 

(2024) also noted that one of the key duties 

of the school principal as an instructional 

leader is to find out how learning is taking 

place in the classroom environment, but 

visits are rare.  Ololo and Anyango (2024) 

observed that disparities in the allocation 

of teaching and learning resources often 

exacerbate existing academic achievement 

gaps, as students in underfunded schools 

may face challenges accessing quality 

education. Jepkemoi and Edabu's (2023) 

study showed that parents are expected to 

have a responsibility and an influence in 

the education of their children, but not all 

parents are involved in the learning 

programmes.  This study sought to find out 

the influence of school leaders’ 

instructional leadership practices on 

students’ academic achievement in public 

schools in Kenya.     

1.3 Objectives of the Study 

1. Examine the influence of the 

availability of teaching and 

learning resources in enhancing 

students’ academic achievement in 

public schools. 

2. Assess the influence of 

instructional supervision in 

enhancing students’ academic 

achievement in public schools. 

3. Evaluate the role of parental 

empowerment and engagement in 

enhancing students’ academic 

achievement in public schools. 

1.4 Research Questions 

1. How does availability of 

teaching and learning 

resources influence students’ 

academic achievement in 

public schools? 

2. In what ways does instructional 

supervision influence students’ 

academic achievement in 

public schools? 

3. What is the effect of parental 

empowerment and engagement 

on students’ academic 

achievement in public schools? 
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2.0 LITERATURE REVIEW 

This literature review aims to make a 

critical analysis of existing research on 

school leaders’ instructional leadership 

practices to be reviewed including 

teaching and learning resources, 

instructional supervision, and the role of 

parental empowerment and engagement 

in students’ achievement. 

2.1 Theoretical Framework  

The study was based on instructional 

leadership theory to describe how school 

leaders’ instructional leadership practices, 

which consist of the availability of 

teaching and learning resources, 

instructional supervision, and the role of 

parental empowerment and engagement, 

on students’ achievement. Instructional 

theory focuses on how instruction can be 

designed and delivered to optimise 

learning. By anchoring this study to the 

instructional theory, there is a link 

between school leaders’ practices, which 

include instructional support, provision of 

teaching and learning materials, and 

parental empowerment and engagement, 

to students’ achievements. 

2.1.1 Instructional Leadership Theory  

The model for instructional leadership 

theory was developed by Murphy and 

Hallinger (1986). The model identified 

five crucial domains of instructional 

leadership: defining the school’s mission; 

managing curriculum and instruction, 

where school leaders provide resources 

and support for teachers to implement 

effective instructional practices, fostering 

a positive learning climate, and creating a 

positive school culture where students feel 

valued and motivated to learn.  Observing 

and improving instruction by providing 

opportunities for professional interaction 

and development for teachers, and 

assessing the instructional programmes by 

working with necessary stakeholders to set 

and assess school goals for students’ 

performance. Instructional leadership 

theory guides school leaders to prioritize 

students’ achievements by providing 

teaching and learning resources to enable 

teachers to plan and deliver content more 

effectively. Should also ensure quality 

teaching through instructional 

supervision and creating supportive 

environments to enhance parental 

empowerment and engagement. 

Timperley et al. (2020) findings on the 

provision of teaching and learning 

resources noted that the school leaders 

must ensure teachers are provided with 

teaching and learning resources to 

enhance instructional quality, which will 

enhance students’ achievements.  This is 

also supported by the theory that teaching 

and learning materials facilitate learning 

experiences. According to McBrayer et al. 

(2020), the theory directs the school 

leader to be involved in the supervision of 

teaching. They should observe teachers in 

the classroom, provide feedback, and 
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organize peer observations to ensure 

continuous improvement in instructional 

delivery. The theory emphasizes that 

engaging parents supports a 

comprehensive learning environment. 

School leaders who involve parents in 

school activities and communicate 

regularly foster a learning culture that 

extends beyond the classroom, improving 

accountability and student support to 

achieve their goals. 

2.2 Empirical Studies  

Critical analysis of existing research will 

focus on teaching and learning resources, 

instructional supervision, and the role of 

parental empowerment and engagement 

in students’ achievement.  

2.2.1 Availability of Teaching and 

Learning Resources and Students’ 

Academic Achievement 

Teaching and learning resources (TLR) 

comprise three components: material 

resources, physical facilities, and human 

resources (Mbuthia, 2020).  Effective 

provision of teaching and learning 

resources is crucial for academic success. 

Research indicates that strategic 

distribution of resources, such as qualified 

teachers and learning materials, positively 

impacts student outcomes (Munna and 

Kalam, 2021). According to Dutta and 

Sahner (2021), relational teaching and 

learning resources (TLR) are the tools that 

are used by teachers and instructors within 

schools to facilitate learning and 

understanding of concepts among 

students. These are the educational 

materials that are used within the 

classroom setting to support the learning 

objectives as set out within the lesson plan. 

The availability of textbooks and reference 

books was found to be an important 

resource necessary for the teaching and 

learning process. The study done by Somba 

and Otieno (2022) on the Influence of 

teaching and learning resources on 

students’ academic performance in 

Tanzania revealed that the main 

determinants of quality education include 

the provision of adequate textbooks, 

teaching staff, and a conducive learning 

environment with good seating 

arrangement. The study also confirmed a 

strong and positive relationship between 

the quality of school resources and 

strategies that encourage pupils to work 

collaboratively and creatively in achieving 

shared goals in learning activities. The 

provision of adequate teaching and 

learning resources is the key to the 

implementation of educational activities, 

which enhances good educational 

performance in public secondary schools. 

For instance, the availability of libraries in 

schools is essential for good study habits. 

This is necessary in enhancing quality 

education in schools (Kisiang’ani et al., 

2024). Institutional resources contribute 

remarkably to a learner's achievement. 
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The presence and proper use of teaching 

and learning resources are critical in 

improving students’ achievement. 

Investing in both quantity and quality of 

these resources leads to better student 

academic achievement. According to 

Mensah (2020), a learning environment 

requires a number of facilities such as 

classrooms, hostels, dining areas, and 

adequate teaching and learning materials. 

Institutional resources include safe, 

healthy, and protective school premises; 

sufficient teaching and learning 

equipment; adequate well well-designed 

and comfortable toilet facilities which are 

mindful of gender issues as well as taking 

into consideration students with special 

needs. Availability of these facilities 

encourages hygienic behavior and this 

highlights the importance of institutional 

resources and their impact on the learning 

environment. (Abdullahi et al., 2021). 

Ahmed et. al., (2024) demonstrated that 

teaching and learning materials provide 

students with a multi-sensory experience, 

which improves their ability to retain 

information; therefore, they play a 

significant role in helping students learn.  

2.2.2 Instructional Supervision and 

Students’ Academic Achievement 

Instructional supervision, which involves 

guiding and mentoring teachers to 

improve their classroom instruction, 

is strongly correlated with improved 

student academic achievement. Studies 

have shown that effective instructional 

supervision practices, like regular 

classroom visits, feedback on teaching 

methods, and collaborative planning, can 

lead to better student learning 

outcomes. Conversely, a lack of effective 

supervision can negatively impact student 

performance. Instructional supervision 

enhances teaching quality, leading to 

improved student performance. Studies 

have shown that regular classroom 

observations and feedback contribute to 

better instructional practices (Mwakajitu 

and Lekule, 2022). Historically, 

instructional supervision was known as 

school inspection or school supervision in 

some countries. For example, in the UK, 

USA, and some African countries, 

including Lesotho, Senegal, Tanzania, and 

Nigeria, the term "school inspection" was 

used because the countries gave more 

attention to inspectional supervision 

(Terra and Berhanu, 2019). The focus 

during the practice of school inspection 

was mainly to find out what teachers were 

not doing right so that they could be 

corrected for the purpose of improvement. 

Later, in the 1970s, there was a change in 

the name, and some countries decided to 

use the term "instructional supervision" 

instead of "school inspection". The purpose 

of the change of the term was to reduce 

intimidation and to use a friendlier term 

through which teachers would be 

comfortable and benefit from the practice 

(Iroegbu and Eyo, 2016). 
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Fundamentally, the concept of 

instructional supervision refers to 

overseeing instruction to support teachers 

and to ensure effective teaching and 

learning.  A study by Livingstone and 

Andala (2023) recommends that 

principals should be trained on specific 

instructional supervision strategies to 

enhance their effectiveness in 

instructional leadership. Another study by 

Mulatya (2022) recommended that school 

leaders should enhance instructional 

supervision by always being actively 

involved in the day-to-day learning of the 

institutions and engaging the teacher in 

planning for the supervision to enhance 

students’ performance. Manduku et al. 

(2021) from their study recommended 

robust instructional supervision to 

improve secondary school students’ 

academic performance. 

2.2.3 Parental Empowerment and 

Engagement and Students’ Academic 

Achievement 

Throughout generations, parental 

involvement has been the threshold that 

measures the social fabric that guides the 

actions of humanity. According to 

Indimuli (2022), learners’ ability to 

comprehend improves tremendously 

when parents assist from home, which is 

reflected in positive academic 

performance, where test scores in 

examinations remarkably improve. 

Additionally, when parents were involved 

in the academics of learners, the family 

esteem was elevated, leading to a positive 

perception of society and the 

neighborhood (Erdem and Kaya, 2020). A 

nationwide survey conducted in the USA 

established that the academic achievement 

of learners was highly influenced by 

parental involvement in their children’s 

education (Paulynice, 2020). 

Active parental involvement is linked to 

higher student achievement. A study by 

Jones and Smith (2020) found that 

engaging parents in the educational 

process fosters a supportive learning 

environment, enhancing academic 

outcomes. These results agree with those 

by Ugwuanyi et al. (2020) that parents 

with occupations that elevate their self-

esteem are empowered financially to better 

academically support their children than 

parents without structured occupations. 

However, the study was limited since it 

only focused on a survey research 

methodology, which is prone to biases. 

Another study by Choge and Edabu (2023) 

recommends that education policymakers 

should enhance communication 

infrastructure to support learning in 

schools and ensure that parents are 

sensitized to the need for enhanced 

parental involvement and the benefits of 

having positive desires towards a learner’s 

academic journey. A study conducted by 

Marquez (2019) revealed that school-

based parental involvement can have very 

good outcomes for children’s learning 
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achievement, yet, from a study by 

Martinez and Garcia (2022), it was 

observed that parents were not adequately 

engaged in the education of their children.  

They recommended parental involvement 

as an intervention in improving children’s 

performance in their education. Nyakundi 

et al. (2020) further proposed that 

management of the learning institutions 

was key in providing a collaborative 

environment for the attainment of 

institutional goals, where a collaborative 

environment includes parents.   

Individual involvement of all parents is 

important for reasons that they have 

unique knowledge about their children, 

can foster continuity with learning at 

home, and positively influence the 

learning outcomes (Novianti and Garzia, 

2020; Ates, 2021). Garcia and Lopez 

(2021) investigated the influence of 

parental involvement on math 

achievement in elementary school 

children from low-income backgrounds. 

Their cross-sectional study involved 300 

students, parents, and teachers, utilizing 

surveys, interviews, and standardized 

math assessments. The results indicated 

that active parental involvement, 

including assistance with homework, 

engagement in math-related activities, and 

communication with teachers, correlated 

positively with higher math achievement 

scores. These findings underscore the 

significance of parental support and 

guidance in students' achievements. Li and 

Wang (2023) also examined the role of 

parental communication with teachers in 

influencing academic success among 

elementary school children. Their survey-

based study included 300 parents and 50 

teachers, assessed the frequency and 

quality of parent-teacher communication, 

and its impact on students' academic 

performance. The findings revealed that 

regular and open communication between 

parents and teachers, including feedback 

exchanges, progress updates, and 

collaborative goal-setting, was associated 

with higher grades, improved behavior, 

and increased school engagement in 

children. Specifically, children whose 

parents communicated effectively with 

teachers and participated in parent-

teacher conferences demonstrated better 

academic outcomes and stronger 

connections between home and school. 

These findings underscore the importance 

of effective communication channels 

between parents and teachers in 

supporting students' academic progress, 

enhancing school-home partnerships, and 

fostering a positive learning environment 

for children.  One of the gaps exposed by 

these studies was the inability to 

adequately involve parents in the learning 

of their children. and how to promote 

positive attitude in parents towards the 

education of their children, which, in turn, 

will improve students' achievements. 

3.0 METHODOLOGY  
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This study is based on a systematic 

literature review analysis approach. This 

research adhered to Dewey and Drahota's 

(2016) guidelines for conducting 

systematic reviews in the social sciences. It 

adopted three major steps consisting of 

literature search, screening, selection of 

articles, and critical analysis. Sixty-six 

publications from international, regional, 

and local researchers were reviewed for 

the study, and the findings were discussed 

in relation to the research objectives. 

4.0 RESULTS/FINDINGS 

The selected studies were read and 

subjected to critical review, analysis, and 

synthesis under the themes: Availability of 

teaching and learning resources; 

instructional supervision; and parental 

empowerment and engagement in 

students’ achievement. The study found 

that schools with provision of teaching and 

learning resources, effective instructional 

supervision, and high levels of parental 

empowerment and engagement exhibited 

significantly better student achievement. 

4.1 Availability of Teaching and Learning 

Resources on Students’ Academic 

Achievement 

The effectiveness of the teaching and 

learning resources is not just in their 

availability but in how they are integrated 

into lessons. Thuranira et al., (2022) in 

their study on the influence of teaching 

learning resources on academic 

performance among public primary 

schools in Laikipia, explained the 

importance of ensuring the availability of 

books in teaching and learning so that the 

educational program could be 

implemented effectively. Koech and 

Werunga (2021) also carried out a study 

on the impact of educational resources on 

the performance of public high school 

students in the West Transmara sub-

district, Narok County, Kenya. The study 

showed that educational resources 

affected the performance of public high 

school students in West Transmara. The 

finding is supported by those of another 

study by Naisianoi et al. (2020) influence 

of teaching and learning materials 

availability on the development of pupils 

in upper primary schools in Karunga 

Zone, Gilgil sub county, The results of 

study showed that teaching and learning 

materials availability has a positive and 

statistically significant influence on the 

development of pupils in upper primary 

schools. Based on this finding, the study 

recommended that the government of 

Kenya, through the Ministry of Education, 

Science, and Technology, should improve 

the availability of teaching and learning 

resources in public primary schools to 

promote optimal development of pupils. 

4.2 Instructional Supervision and 

Students’ Academic Achievement 

Instructional supervision, a process of 

guiding and supporting teachers to 
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improve their skills and practices, 

is strongly linked to improved student 

academic achievement. By enhancing 

teachers' effectiveness, instructional 

supervision ultimately contributes to a 

more supportive and engaging learning 

environment, leading to better student 

outcomes. Gumus et al. (2018) examined 

the extent to which instructional 

supervision contributes to the 

enhancement of teachers’ professional 

development in public secondary schools. 

The findings indicated that instructional 

supervision contributes to enhancing 

teachers’ ability to use different 

instructional methods, prepare teaching 

materials, and perform better teaching, 

hence improving learning outcomes. The 

study suggests that instructional 

supervisors should continue providing 

feedback and giving suggestions for 

improving the timely supervision process 

as an intervention strategy for ensuring 

teachers’ professional growth.  

Principals' instructional supervision 

practices were studied by Ndambuki et al. 

(2020) to determine their impact on 

students' Kenya Certificate of Secondary 

Education performance in Makueni 

County, Kenya. Some 345 educators and 

108 principals participated in the survey. 

Principals' instructional supervision 

strategies were found to have a favourable 

impact on students' KCSE performance in 

public secondary schools in Makueni 

County. Another study, which was 

conducted in secondary schools in 

Machakos County in Yatta Sub-County, 

Machakos County by Mutunga et.al., 

(2023) on influence of instructional 

supervision on students’ academic 

performance in public secondary schools 

and concluded that instructional 

supervision is crucial, but that it must be 

carried out properly and with the 

participation of all parties concerned for 

the best result. It was, thus, recommended 

that the principals in public secondary 

schools should enhance instructional 

supervision by always being actively 

involved in the day-to-day learning of the 

institutions and engaging the teachers in 

planning for the supervision. This will 

ensure that the right thing is done at the 

right time, which in turn will help to 

enhance students ‘performance. Another 

study by Muhire and Opiyo (2023) 

assessed the impact of instructional 

supervision on students’ academic 

performance in selected public schools in 

Muhanga district in Rwanda. The results 

showed a 63.7 per cent correlation 

between the implementation of 

instructional supervision techniques and 

students' academic performance.  The 

correlation was also significant with a p-

value of 0.0000.01.   
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4.3 Parental Empowerment and 

Engagement on Students' Academic 

Achievement 

Parental empowerment and engagement 

are crucial for students' academic 

achievement. When parents are actively 

involved and feel empowered to support 

their children's education, students tend to 

perform better academically, exhibit 

improved motivation and attendance, and 

develop stronger cognitive and social 

skills. This involvement can take various 

forms, including helping with homework, 

attending school events, and 

communicating regularly with 

teachers.  Mihret et al. (2019) sought to 

investigate the inferences of parents’ 

presence and learners’ academic 

undertakings through a correlational 

study in secondary schools of Hiramaya 

University in Ethiopia. The study used 

questionnaires, document analysis, data 

identification, a sample of 52 parents and 

60 students, identified through purposive 

sampling. Results revealed that parental 

involvement had a positive and statistically 

significant correlation to students' 

achievement. Mante et al. (2021) also 

examined family structure and learning 

outcomes in Ghanaian schools in their 

study. The findings showed that parental 

involvement in learners' school activities 

significantly improved students' 

achievement. Another study done by 

Gupta and Singh (2020) noted that a good 

school leader involves the creation of a 

collaborative environment, and in this 

case, means parental empowerment and 

engagement.  

When parents demonstrate interest and 

support learning, children often show 

improved motivation, better attendance, 

and higher grades. While the studies by 

Smith and Johnson (2019), Mwakawago 

and Msangi (2021) emphasized the 

positive impact of parental involvement on 

student achievement, there is a conceptual 

research gap regarding the specific 

mechanisms through which different 

forms of parental involvement, such as 

reading support, math assistance, and 

extracurricular engagement contribute to 

students’ achievement (Omar, 2024). 

Future research could delve deeper into 

understanding the underlying processes 

and mediating factors involved in the 

relationship between parental 

involvement and various domains of 

academic achievement, such as reading 

proficiency, math skills, and overall 

performance. Brown and Martinez (2019) 

investigated the effects of parental 

involvement in homework completion on 

academic outcomes in elementary school 

children. Their quasi-experimental study 

involved 100 students and their parents, 

the implementation of a homework 

intervention program, and a comparison 

of academic performance before and after 

the intervention. The results showed that 

increased parental involvement in 

monitoring homework completion, 
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providing academic support, and creating 

a conducive homework environment led to 

significant improvements in students' 

homework completion rates and overall 

academic achievement. 

5.0 CONCLUSIONS AND 

RECOMMENDATIONS 

A number of conclusions and 

recommendations were made from the 

study. These were based on the findings 

that school leaders’ instructional practices 

significantly influence student academic 

achievements through allocation of 

teaching and learning resources, 

instructional supervision, and parental 

empowerment and engagement.  

5.1 Conclusions  

The study concludes that school leaders 

who prioritize the allocation and use of 

relevant teaching and learning resources 

play a crucial role in enhancing students’ 

academic achievement. By ensuring that 

teachers have access to instructional 

materials such as textbooks, laboratory 

equipment, ICT tools, and learning aids, 

school leaders create an enabling 

environment for effective teaching and 

learning. The proactive efforts of school 

leadership in mobilizing, allocating, and 

managing educational resources directly 

influence the quality of instruction and 

learner performance. Conversely, a lack of 

initiative in resource provision often leads 

to inadequate preparation, low student 

engagement, and poor academic 

outcomes.  

It was also concluded that effective 

instructional supervision significantly 

contributes to improved student academic 

achievement. School leaders who actively 

engage in classroom observations, offer 

constructive feedback, monitor lesson 

plans, and support teacher professional 

development create an environment that 

fosters quality teaching and learning. 

Conversely, limited or ineffective 

supervision often results in poor 

instructional practices, low teacher 

morale, and subsequently, lower student 

performance. Therefore, instructional 

supervision is a practice that directly 

impacts students' academic achievements. 

Another conclusion made was that school 

leaders who actively embrace parental 

empowerment and engagement 

significantly contribute to students’ 

academic achievement. By involving 

parents in school decision-making, 

academic monitoring, and support 

activities, school leaders foster a 

collaborative environment that 

strengthens the learning process. 

Empowered parents tend to be more 

interested in their children’s education, 

leading to their improved school 

attendance, discipline, motivation, and 

academic performance. School leadership 

that values and facilitates strong home-

school partnerships ultimately enhances 
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student outcomes and builds a supportive 

learning community. 

5.2 Recommendations 

School leaders should develop strategic 

plans for identifying, prioritizing, and 

acquiring teaching and learning resources 

based on the curriculum needs of students. 

Schools should allocate a significant 

portion of their budgets specifically for 

teaching and learning materials to ensure 

consistent availability and avoid shortages. 

School leaders should partner with 

government agencies, NGOs, alumni, and 

local communities to supplement internal 

resources and support educational 

development. School leaders must ensure 

that resources are distributed fairly across 

subjects and classes and that teachers are 

trained to use them effectively in 

classroom instruction. Regular audits and 

evaluations should be conducted to assess 

the use and impact of teaching and 

learning resources on student 

performance, and adjustments made as 

needed. School Leaders should explore 

digital tools and online learning platforms 

to expand access to learning content, 

particularly in resource-constrained 

settings. Teachers and support staff should 

be continually trained on how to integrate 

and utilize new resources to enhance 

lesson delivery and learner engagement. 

It is also recommended that school leaders 

should undergo continual professional 

development on instructional leadership 

and modern supervision techniques to 

enhance their competence in guiding 

teachers. Schools should develop and 

implement formal supervision plans that 

include regular classroom visits, lesson 

evaluations, and follow-up support to 

improve teaching. Supervision should be 

supportive and developmental rather than 

punitive. Encouraging open 

communication and collaboration with 

teachers will lead to improved teaching 

effectiveness and student outcomes. School 

leaders should utilize academic 

performance data to identify instructional 

gaps and provide targeted interventions 

aimed at improving both teaching and 

learning processes. Supervision should 

include activities that promote teacher 

self-reflection, peer coaching, and 

professional learning communities that 

enhance instructional quality. School 

leaders should be given adequate time, 

support staff, and tools to effectively 

conduct instructional supervision 

alongside their other administrative duties. 

School boards and parent’s associations 

should support supervision efforts by 

providing resources and reinforcing 

accountability for academic performance. 

School leaders should formulate clear 

policies that define and promote 

meaningful parental involvement in 

school programs, academic support, and 

governance. Schools should maintain 

consistent communication with parents 

through meetings, newsletters, digital 
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platforms, and home visits to keep them 

informed and involved. Parents should be 

empowered through training sessions, 

workshops, and forums that equip them 

with skills to support their children’s 

academic growth at home. Parents should 

be included in key school committees such 

as boards of management and parent 

associations to ensure their voices 

influence school development. School 

leaders should promote a culture of 

respect, openness, and inclusivity that 

encourages all parents, regardless of socio-

economic background, to participate fully. 

Schools should collect and analyze data on 

parental involvement to identify gaps and 

tailor engagement strategies that align 

with student needs and community 

context. 

Acknowledging parents’ contributions 

through awards, certificates, and public 

appreciation can motivate sustained 

engagement and foster stronger school-

community ties. 
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