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Abstract 

The persistent variance in academic 

outcomes and teaches effectiveness across 

public secondary schools in Kenya is a 

direct reflection of that can be attributed to 

the both rigidity and centralized 

leadership structures. Drawing on recent 

empirical studies, distributed leadership 

has emerged as a critical leadership model 

in enhancing school performance globally. 

In Kenya, teacher effectiveness and 

academic performance vary significantly 

across institutions. Therefore, 

understanding the influence of shared 

leadership practices is essential for 

effective school performance, this paper 

examines how shifting from a top-down 

hierarchy to distributed leadership can 

unlock and stabilize organizational 

performance. The paper adopted a desktop 

meta-analysis research design, focusing 

only on analyzed peer-reviewed articles, 

government reports, and institutional 

publications. Data were obtained from 

academic databases, including Google 

Scholar and Ministry of Education reports. 

Thematic analysis was applied to 

synthesize findings on the influence of 

distributed leadership on the performance 

of public secondary schools. The analysis 

establishes that distributed leadership, 

defined by three core components; 

collective decision-making, teacher 

collaboration, and shared accountability 

systems. These significantly contributes to 

enhanced academic performance and 

strengthens overall teacher effectiveness. 

Based on these findings, the study 

recommends policy makes need to take 

practical interventions that promote 

distributed leadership practices in Kenyan 

schools. 

Keywords: Distributed leadership, school 

performance, teacher effectiveness, 

academic performance, collective 

decision-making, teacher collaboration, 

and shared accountability systems. 

1.0 INTRODUCTION 

1.1 Background of the Study 

Leadership in the education ecosystem has 

long been a subject of extensive research 

and debate, with scholars and 

policymakers exploring various models to 

improve the performance of educational 

institutions and student learning 

outcomes. Among various leadership 

models, distributed leadership has 

emerged as a compelling framework for 

pursuing excellence in school leadership, 

emphasizing shared responsibilities and 

collaborative decision-making among 

teachers, administrators, and other 

stakeholders (Karakose et al., 2023). The 

scholars further indicate that the concept 

of distributed leadership in schools has 

emerged as a critical framework for 
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analyzing leadership dynamics and 

fostering collaborative decision-making 

processes.  The exploration of distributed 

leadership, characterized by its 

decentralized approach to leadership, has 

garnered attention for its potential to 

promote inclusivity, shared 

responsibilities, and sustainable 

educational practices (Leithwood et al., 

2020). 

Similarly, Gurr and Drysdale (2021) 

reiterated that distributed leadership offers 

a promising solution by leveraging the 

expertise and contributions of multiple 

individuals rather than relying solely on a 

single authoritative figure. Unlike 

traditional hierarchical leadership models, 

distributed leadership decentralizes 

authority and fosters a culture of collective 

efficacy, promotes teamwork, enhances 

decision-making, improves teacher 

effectiveness, and enhances student 

outcomes (Spillane, Halverson, and 

Diamond, 2001). Additionally, Bush 

(2023) reiterated that distributed 

leadership empowers teachers to take on 

leadership roles in curriculum 

development, discipline, and resource 

management and promotes institutional 

effectiveness. 

A study by Tejeiro (2024) on Distributed 

leadership and Achievements of Inclusive 

schools in Spain revealed that cooperative 

teamwork and decision-making lead to a 

focus on student-centred educational 

approaches, encourage students’ 

participation, parents’ engagement and 

stakeholders’ involvement and promotion 

of inclusive teacher training.  According to 

the Organization for Economic Co-

operation and Development (OECD) 

(2023), distributed leadership is globally 

viewed as a transformative approach in 

education and focuses on accountability, 

autonomy, shared decision-making, and 

capacity-building. In the same breath, 

Mvukiyehe and   Oniye (2025) espoused 

that schools adopting a distributed 

leadership model experience 

improvements in educational outcomes. 

Additionally, schools worldwide report a 

20 percent decrease in attrition rates and a 

25 percent increase in course completion 

rates, showcasing the model’s ability to 

create inclusive and supportive learning 

environments (OECD, 2023). These 

outcomes reflect global shifts in 

educational reform, highlighting the 

importance of collaborative responsibility 

and adaptive leadership in addressing 

challenges within schools (Leithwood et 

al., 2020). 

In Europe, Finland and the Netherlands 

successfully implemented distributed 

leadership in education. Finland’s system 

prioritizes teacher autonomy, which 

allows educators to adapt their 

instructional strategies to meet diverse 

student needs and maintains  a course 

completion rate of 91 percent (OECD, 

2021) Similarly, the Netherlands has 

integrated distributed leadership, 

contributing to a higher accountability 
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framework in schools, which has resulted 

in standardized test scores that surpass the 

EU averages, students score an average of 

500 in mathematics and reading 

(Leithwood et al., 2020). In England, 

distributed leadership played a significant 

role in workforce remodeling and reform, 

alongside the introduction of new models 

of schooling, including federations, 

partnerships, networks, and multi-agency 

working.  In the same wavelength, the 

state of New York in the United States 

showcase the benefits of the distributed 

leadership framework. According to the 

Wallace Foundation Report (2020), 

schools in New York that utilize 

distributed leadership posted a course 

completion rate of 10 percent higher than 

those following traditional leadership 

styles. In California, the student attrition 

rates dropped by 15 percent due 

collaborative nature of leadership. 

Additionally, in the USA, distributed 

leadership was a feature of many of the 

comprehensive school reform approaches 

(Mayrowetz 2008). 

According to a study by the Australian 

Institute for Teaching and School 

Leadership [AITSL] (2021), Australian 

states such as Queensland and Victoria 

indicated significant enhancements in 

academic performance through 

distributed leadership models.   In South 

Africa, schools practicing distributed 

leadership have experience an increase in 

course completion rate of 80 percent and 

a decrease of 18 percent in student 

dropout rates over the last three years 

(South African Department of Basic 

Education [SADBE], 2023). In Rwanda, 

however, there are glaring gaps in the 

implementation of distributed leadership 

styles, especially in terms of autonomy, 

capacity, and accountability within 

secondary schools (Rukundo et al., 2022). 

In addition, the attrition rate in these 

schools stands at nearly 20%, highlighting 

an urgent need for educational reforms 

that empower teachers and encourage 

shared decision-making (Munyaneza, 

2023).  

In Rwanda, a study on the effects of 

distributed leadership on the academic 

performance of secondary school students 

in Musanze District (2023-2024) revealed 

a positive influence on the1. academic 

achievements of learners (Mvukiyehe and 

Oniye, 2023). In Kenya, Mugo and 

Orodho (2023) reiterated that the 

adoption of distributed leadership in 

primary education has led to a 15 percent 

rise in performance on standardized tests, 

with average scores climbing from 250 to 

288 in the Kenya Certificate of Primary 

Education. This paper establishes how 

distributed leadership influences the 

performance of public secondary schools 

in Kenya. 

1.2 Statement of Problem 

Kenya's basic education sector has 

undergone significant reforms, including 

a 100% transition policy and 

implementation of Competency-Based 
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Education (CBE), among others (GoK, 

2021; 2025). Despite these efforts, teacher 

dissatisfaction and poor collaboration 

persist, partly due to centralized 

leadership models that often exclude 

teachers from decision-making (Kibata 

and Nyakundi 2023; Kimuyu et al, 2025).   

A study by Kimuyu et al (2025) on the 

interplay of principals’ 

autocratic(centralized) leadership style on 

teachers’ levels of job commitment for 

enhanced learning outcomes in public 

secondary schools in Kitui County revealed 

that teacher’s commitment was negatively 

affected and their involvement in decision 

making was minimal thereby hindering 

learning outcomes. In the same breath, a 

study by Kibata and Nyakundi (2023) on 

the Influence of principals’ leadership 

practices on collaborative school culture in 

public secondary schools in Tiaty East and 

Tiaty West Sub-Counties, Kenya, reiterated 

that limited inclusion of teachers and other 

key stakeholders in decision making for 

school performance undermined 

collective efforts in managing secondary 

schools in the region. Additionally, a 

report by the Kwale County Education 

Office (2022), revealed that Leadership 

and role modeling within schools have 

been suboptimal in the county, 

particularly in the primary and secondary 

institutions, except in a few national 

schools. Poor leadership of the Heads of 

Education Institutions, teachers, and the 

board of management significantly 

affected learners' academic outcomes. 

Additionally, Ruminjo and Achieng 

(2025) reiterated that the applicability of 

the distributed leadership model in Kenya 

is more complex, as a structured 

administrative framework in the 

institutions of learning often limit 

effective collaboration. The distributed 

leadership model disperses leadership 

roles among school stakeholders, offers a 

viable alternative to improve teacher 

engagement and school performance. This 

paper, therefore, establishes the influence 

of distributed leadership on the 

performance of public secondary schools 

in Kenya. 

1.3 Objectives of the Study 

1. To determine the relationship 

between Collective Decision-

Making and the performance of 

public secondary schools in Kenya. 

2. To examine the relationship 

between teacher collaboration and 

the performance of public 

secondary schools in Kenya. 

3. To establish the relationship 

between shared accountability 

systems and the performance of 

public secondary schools in Kenya.  

1.4 Research Questions 

1. Does Collective Decision-Making 

determine the performance of 

public secondary schools in Kenya? 

2. Is there a relationship between 

teacher collaboration and the 

performance of public secondary 

schools in Kenya? 
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3. Do shared accountability systems 

influence the performance of 

public secondary schools in Kenya? 

2.0 LITERATURE REVIEW 

 2.1 Theoretical Framework 

The study is based on Distributed 

Leadership Theory, Spillane (2005), and 

Self-Determination Theory, Ryan and Deci 

(2017).  According to Spillane (2005), 

Distributed Leadership Theory is a 

collective practice rather than an 

individual role. In the same breath, Ryan 

and Deci (2017) posit that Self-

Determination Theory explains how 

distributed leadership fulfills teachers' 

psychological needs for autonomy, 

competence, and relatedness, thereby 

enhancing motivation.  

Spillane (2005) reiterated that Distributed 

leadership is about leadership practice 

rather than leaders or their roles, 

functions, routines, and structures. 

Though they are important considerations, 

leadership practice is still the starting 

point. A distributed perspective frames 

leadership practice as a product of the 

interactions of school leaders, followers, 

and their situation. Spillane argues that 

leadership happens in a variety of ways 

throughout the school and is centred in the 

interactions between people.  

Additionally, Spillane, Halverson, and 

Diamond (2001) posit that, depending on 

the particular leadership task, school 

leaders’ knowledge and expertise may be 

best explored at the group or collective 

level rather than at the individual leaders' 

level. The interdependence of the 

individual and the environment shows 

how human activity, as distributed in the 

interactive web of actors, artefacts, and the 

situation, is the appropriate unit of 

analysis for studying practice (Spillane et 

al, 2001). To illustrate interdependence, 

Spillane (2005) gives as an example a pilot 

landing a plane using his own skills, the 

instruments and controls of the plane, and 

taking into account the weather conditions 

and the state of the runway. In the school 

context, this interdependence exists 

between the teacher, the students they 

teach, their subject department and the 

overall school culture and context. The 

distributed leadership theory explains the 

idea further by detailing three types of co-

leadership practice encompassing: 

collaborative, collective, and coordinated. 

Collaborative leadership distribution is 

carried out by multiple leaders working 

together at one time and place, such as 

leading a faculty meeting.  

In the same vein, Collective leadership 

distribution occurs when the work of 

leaders is performed separately but is 

interdependent, for example, a deputy 

principal making several visits to 

classrooms, giving formative evaluations, 

and the principal making the formal visit 

and giving summative evaluations. In the 

same vein, coordinated leadership 

distribution refers to leadership routines 

that are carried out in a sequence, for 

example, using data from standardized 
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assessments to influence instruction. A 

series of steps is required from the initial 

administering of the tests, to analyzing 

results to presenting information in an 

appropriate format for discussion at staff 

meetings (Spillane and Diamond 2007). 

This model emphasizes teamwork, shared 

decision-making, and collective 

responsibility. Additionally, Self-

Determination Theory by Ryan and Deci 

(2017) explains how distributed 

leadership fulfills teachers' psychological 

needs for autonomy, competence, and 

relatedness, thereby enhancing motivation 

to predict outcomes such as performance, 

engagement, vitality, and psychological 

health.  The theory has become highly 

influential on human motivation and well-

being, with a vast body of research 

evidence. It offers a blueprint for 

understanding the motivational basis of 

personality and social behavior, and of the 

relation of basic psychological needs to 

well-being, psychological flourishing, and 

high quality of life. Similarly, Harris 

(2008) model of Distributed 

leadership emphasized teacher 

empowerment and shared accountability. 

2.2 Empirical Studies 

2.2.1 Collective Decision-Making 

A study by Macha and Mhagama (2022) 

on the Teachers' Participation in Decision 

Making and Work Performance in Public 

Secondary Schools in Meru District 

Council in Arusha, Tanzania revealed that 

83.1 percent of teachers indicated it is 

important to involve teachers in decision-

making making while 16.9 percent 

indicated it is not important. The findings 

indicated that teachers viewed their 

participation in decision-making as an 

important aspect to enhance work 

performance in secondary schools. 

However, in some circumstances, 16. 9 

percent were neglected because they were 

not involved in all school-related matters. 

Some school heads did not involve teachers 

in all school matters to secure their 

interest. Additionally, respondents were 

asked if teachers' participation in decision-

making can promote work performance in 

secondary schools. The data showed that 

most of the participants, 89.0 percent, 

accepted, while 11.0 percent rejected. 

 The findings of the study by Macha and 

Mhagama (2022) further showed that 

respondents had positive perceptions of 

teachers' involvement in the decision-

making process. A total of 27.9 percent 

indicated that involving teachers in 

decision-making led to the creation of new 

ideas in schools. In the same vein, 25.7 

percent of the participants revealed that 

involving teachers in decision-making 

enhances student academic performance 

in school. Respondents indicated that 

concerning educators in deciding process 

encourages a sense of accountability and 

commitment among teachers 

Additionally, 29.4 percent of respondents 

indicated that involving teachers in 

decision-making helped to increase the 

efficiency of teachers in schools. 
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Participants added that active involvement 

in decision-making motivated teachers 

and promote a sense of ownership and 

transparency to make an organization 

successful. Similarly, 7.4 percent of 

respondents indicated teachers' 

involvement in the decision-making 

process increases their work commitment 

in school, thus they feel motivated and 

work voluntarily in their duties. The study 

further indicated that Teachers' 

involvement in decision-making plays 

significantly in the learning setting. The 

finding indicated that 5.9 percent of the 

participants said that school conflicts may 

be reduced through the active 

participation of teachers in the decision-

making process. 

 

In the same breath, a study by Onesmo 

et.al (2022) on the Influence of Collective 

Decision Making in Participative 

Leadership Style on Improving the Quality 

of Education in Public Secondary Schools 

in Arusha Region, Tanzania revealed that 

collective decision-making influences the 

quality of education in public secondary 

schools. The findings from District 

Education Officers revealed that 100% of 

respondents identified the improvement of 

academic performance as it facilitates 

information sharing through the bottom 

approach, 66.7% showed that teachers 

and students feel motivated once they are 

involved in decision making, resolving 

education challenges, and improvement of 

school strategic plans. Heads of Schools on 

other hand ranked influence of collective 

decision making from 83.3% of 

respondents indicating the influence of 

collective decision making on resolving 

education challenges, 77.8% of 

respondents showing its influence on 

improving academic performance, 66.7% 

of respondents indicated the creation of 

teamwork and cooperation among the 

teacher, students, and school 

administration.  The findings concurred 

with the study carried out by Migwi 

(2018) on the influence of teacher 

participation in decision-making on job 

motivation in public secondary schools in 

Nyeri, Nairobi, and Kajiado counties, 

Kenya. The study identified the areas of 

decision making where teachers 

participate ranking from the students’ 

affairs, curriculum and instructions, 

community relations, human resource 

management, management of physical 

resources, and finance resource. This 

indicates that teachers are more involved 

in students’’ affairs than in other 

managerial activities that focus on 

improving quality of education provision.  

A study by Marakis (2021) on the Effect of 

Teacher Participation on Decision-making 

Processes on Performance in Secondary 

Schools in Mombasa County, Kenya 

revealed that almost a half (49.0%) of 

teachers agreed that their participation in 

decision-making had an impact on the 

administration of the school, while 51.0% 

disagreed, 26.0% of teachers agreed 

participation had an impact on other 
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school activities, whereas 74.0% did not 

agree. More than half of the teachers 

(63.0%) agreed their participation in 

decision-making had an impact on the 

academic performance of the school, while 

3.0% were in disagreement. Most teachers 

(78.0%) said their participation had an 

impact on students’ discipline. Impact on 

student dropout rates had 36.0% of 

teachers agreeing while 64.0% disagreed.  

2.2.2 Teacher Collaboration 

Teacher collaboration can be understood 

as joint interaction in all activities of a 

group that are needed to perform a shared 

task (Vangrieken et al., 2015). Influencing 

factors of teacher collaboration that are 

frequently addressed include teachers’ 

self-efficacy beliefs, the structure that is 

adopted in teacher meetings, and norms of 

autonomy and facilitation in school 

(Prenger, Poortman & Handelzalts, 2017).  

Collaboration among educators is 

receiving a growing amount of attention in 

the area of education as a strategy for 

improving teaching methods and 

increasing the quality of results for 

students. It is widely acknowledged that 

successful strategies that foster teacher 

cooperation, resulting in improvements in 

both teaching and learning, include both 

Professional Learning Communities (PLCs) 

and collaborative teaching techniques 

(Khasawneh et.al, 2023).   

The positive effects of teacher cooperation 

on student learning extend beyond the 

realm of professional growth. Toropova, 

Myrberg, and Johansson (2021) research 

shows a correlation between teacher 

cooperation and better student outcomes, 

including greater academic success and 

graduation rates. According to the findings 

of Iglesias-Pradas, Hernández-García, 

Chaparro-Peláez, and Prieto (2021), the 

implementation of collaborative teaching 

methodologies resulted in improved 

academic achievements for students.  The 

benefits of collaborative efforts among 

teachers extend beyond the confines of the 

classroom. The findings of Goddard and 

Kim (2018) suggest that collaborative 

efforts among teachers result in positive 

outcomes for students, increased job 

satisfaction among educators, and reduced 

turnover rates.  

According to Harris et al (2021), 

educational leaders’ actions go beyond 

school limits and move towards a process 

of democratization and openness in order 

to promote a culture of collaboration and 

ensure that networks generate the 

professional capacity to improve schools.  

In the same space, there is an increasing 

demand for teacher collaboration and 

professional learning networks that bring 

together teachers from different 

backgrounds for the co-construction of 

activities, mutual classroom observations, 

reducing isolation and exchange of 

experiences and resources, among many 

other opportunities (Schuster et al., 2021). 

A study by Khasawneh et.al (2023) on an 

examination of teacher collaboration in 

professional learning communities and 
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collaborative teaching practices in Saudi 

Arabia revealed that   at the 0.05 level of 

statistical significance, the t-value for 

Student Outcomes is 3.72, which shows 

that there is a statistically significant 

difference from the value of zero. The 

difference in question has a p-value of 

0.001, which is lower than the threshold 

of statistical significance; hence, this 

indicates that the difference in question is 

statistically significant. Because the 

confidence interval for the mean 

difference in views of student outcomes 

ranges from 0.78 to 1.98, which does not 

contain the value zero, this finding 

provides more evidence that the 

differences are statistically significant. The 

effect size  of 0.70 indicates that the use of 

collaborative teaching approaches has a 

significant impact on student perceptions 

of outcomes.  

On the same wavelength, Khasawneh et.al 

(2023) revealed that collaboration efforts 

among teachers have resulted in improved 

student learning outcomes, as instructors 

have been able to discover successful 

instructional techniques and personalize 

their teaching to better fit the 

requirements of their students. This shows 

that collaborative efforts among teachers 

have resulted in improved student 

learning outcomes.  

In addition, studies have indicated that 

collaborative teaching strategies like co-

teaching, team teaching, or peer coaching 

may have a favourable impact on students’ 

results when compared to traditional 

teaching methods. For example, a 

comprehensive evaluation of the literature 

on co-teaching discovered that it may 

result in enhanced academic achievement, 

greater student involvement, and 

favourable social relationships among 

students (Strogilos & Stefanidis, 2015). It 

has been shown that collaborative 

teaching approaches improve the 

instructional abilities of instructors, 

provide focused help to students who have 

a variety of needs, and create learning 

environments that are inclusive of all 

students.  

Azorin and Fullan (2022) indicated that 

the field of education and learning does 

not simply think of extending past 

knowledge of collaborative cultures but 

rather takes a ‘system perspective’. By 

collaborating in the whole system, 

institutions of learning would experience 

improved learning outcomes.  

In the same vein, Khasawneh et.al (2023), 

in an examination of teacher collaboration 

in professional learning and practices in 

Saudi Arabia, underscored the importance 

of recognizing the advantageous effects 

that collaborative teaching methodologies 

can have on the academic achievements of 

students. This necessitates the provision of 

adequate time for collaborative activities, 

encouraging supportive leadership within 

educational institutions, and allocating 

sufficient resources for collaboration.  

A study by Mondal (2020) on 

Collaborative Leadership and Its Impact on 

School Improvement: A Critical Analysis in 
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India revealed that collaborative 

leadership has a significant impact on 

school improvement. However, this issue 

cannot be generalized because school 

improvement leadership is highly 

contextual. While applying any kind of 

leadership style to the school improvement 

leadership team, it must be connected with 

the profile of the school, such as student 

learning outcomes and capacity 

improvement of the school in a specific 

period. Additionally, the analysis 

reiterated that Collaborative leadership 

should focus on strategic school-based 

action by all stakeholders, like 

administrators, teachers, and other 

stakeholders, for the improvement of 

students’ learning environment as well as 

the school environment. Collaborative 

leadership encourages shared 

commitment to achieve school goals, 

makes a positive effort in decision-making, 

and also broad participation of all 

stakeholders for productive learning 

outcomes. 

2.2.3 Shared Accountability Systems 

Kenya's education sector has progressively 

adopted shared accountability models 

since the Constitution devolved and 

decentralized governance functions. 

Similarly, the Basic Education Act (2013) 

institutionalized multi-stakeholder 

participation through Boards of 

management, Parents, Teachers, and 

Students Councils.   According to Unda 

et.al (2022), in the Role Expectations and 

Shared Accountability: A Framework for 

School Governance in Australia, the 

findings revealed that the perception of 

accountability varies based on individual 

perception, as other board members took 

the view that there is a shared 

accountability for school performance 

between the board and principal. In the 

same vein, other board members indicated 

that everyone in the school community, 

including students, teachers, and parents, 

should be accountable for school 

performance. As indicated in the findings, 

almost all principals perceive themselves 

as holding primary accountability for the 

performance of the school. While some 

board members also felt the principal is 

mostly accountable, other responses from 

the board suggested the notion of “shared 

accountability,” with both the board and 

the principal held accountable for school 

performance. The findings of the study 

reiterated that the perceptions of shared 

accountability represent an efficient form 

of coordination and control within the 

school context to ensure collective 

responsibility regarding school 

performance, in which all key actors, 

including board members, administrators, 

principal, deputy Principal, teachers, and 

other non-teaching staff in the school 

effectively share accountability. 

A study by Mvukiyehe and   Oniye (2025)      

explored how accountability by school 

leaders affects students’ academic 

performance in secondary schools in 

Musanze District. The results showed that 
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most respondents (89.1%) strongly agreed 

that accountability has a positive influence 

on learning outcomes. The statistical 

analysis revealed a very strong 

relationship between accountability and 

academic performance (R² = 0.866, B = 

1.000, Beta = 0.884, p = 0.001), 

indicating that every improvement in 

accountability leads to a 1.000-unit 

increase in academic performance. This 

means that as accountability improves, 

student performance also increases in a 

clear and measurable way. The strong 

statistical link, where accountability 

explained 86.6% of the variance in 

academic performance, shows that when 

school leaders actively monitor and 

support teaching and learning, student 

results improve meaningfully. These 

findings agree with earlier research by 

Leithwood et al. (2020) and the OECD 

(2023), who found that strong 

accountability systems raise expectations, 

improve feedback, and help both teachers 

and students focus on achieving better 

results. However, the study also uncovered 

some challenges that may weaken the 

impact of accountability. These include 

uneven support for teachers, not enough 

time to give or receive feedback, and poor 

coordination between departments. These 

problems can make it harder for 

accountability practices to be fully 

effective. The study suggests that school 

leaders in Musanze District should focus 

on shared accountability with teachers, 

creating time for feedback, and 

encouraging teamwork across 

departments. Shared accountabilities work 

better and improve academic outcomes.  

 3.0 METHODOLOGY  

This study adopted a desktop research 

design, analyzed peer-reviewed articles, 

government reports, and institutional 

publications. Data were sourced from 

academic databases such as Google 

Scholar, and Ministry of Education reports. 

Thematic analysis was used to synthesize 

findings on influence of Distributed 

Leadership practices on the performance 

of public secondary schools in Kenya. The 

study reviewed distributed leadership 

practices comprising collective decision 

making, teacher collaboration and shared 

accountability systems and their influence 

on teacher effectiveness and academic 

performance as the surrogate measures of 

performance in public secondary schools. 

4.0 FINDINGS OF THE STUDY  

4.1 Collective Decision-Making 

The findings of the study revealed that 

decision-making is an integral component 

of school management. Therefore, 

involvement of teachers in the decision-

making of school programmes increases 

their effectiveness and commitment to 

work and improves students’ academic 

performance. The findings concurred with 

Macha and Mhagama (2022) in Tanzania, 

who indicated that involving teachers in 

the decision-making process in all school 

matters increases their work morale and 
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commitment, and hence improved 

academic performance and teacher 

effectiveness is realized. The findings 

concurred with Haryanto (2020) in 

Nigeria, who found that there is a 

significant relationship between teachers' 

involvement in academic planning and job 

performance in secondary schools. Thus, 

school heads should plan effective 

strategies to ensure teachers are involved 

fully in various education and school-

related matters to boost their work 

performance. Similarly, Marakis (2021) 

and Onesmo et.al (2022) reiterated that 

involving teachers in school decision-

making improved students’ academic 

performance and increased teachers’ 

effectiveness in undertaking their roles in 

teaching and learning processes and 

maintaining school discipline. 

4.2 Teacher Collaboration 
The results of the study indicated that 

teacher collaboration is an essential aspect 

of performance management in schools. 

Teacher collaboration in professional 

learning communities and collaborative 

teaching practices enhanced teacher 

effectiveness and improved students’ 

academic performance in schools. The 

findings further established that teacher 

collaboration in the school programmes 

built collaborative efforts among teachers, 

resulted in enhanced school leadership 

and facilitated the development of a shared 

vision and mission for the school. These 

findings concur with the work of Azorin 

and Fullan (2022) who indicated that 

teacher collaboration in the whole school 

system results into improved learning 

outcomes. In the same breath, the findings 

concur with Khasawneh et.al (2023) who 

reiterated that teacher collaboration 

improves teachers’ effectiveness and 

increase the academic achievements of 

students. Additionally, Iglesias-Pradas, 

Hernández-García, Chaparro-Peláez, and 

Prieto (2021) concurred with the findings 

and indicated that collaborative teaching 

approaches results into increased students’ 

academic performance. 

4.3 Shared Accountability Systems 

The findings of the study revealed that 

shared accountability system provides all 

teachers, school managers and 

stakeholders an opportunity to participate 

in the schools’ programmes. The findings 

established that shared accountability in a 

school environment enables teachers, 

managers and other stakeholders to build 

a spirit of collective responsibility in all the 

school’s activities, improve teacher 

effectiveness, and increase the academic 

performance of students. The findings 

concur with the work of Mvukiyehe and   

Oniye (2025), who reiterated that 

accountability in schools leads to an 

increase in academic performance. Unda 

et.al (2022), further concurred that strong 

accountability systems enable teachers and 

students to be focused and result in teacher 

effectiveness and increased academic 

performance. 
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5.0 CONCLUSION AND 

RECOMMENDATIONS  

5.1 Conclusions 

The study concluded that distributed 

leadership influences the performance of 

public secondary schools through building 

teacher effectiveness and improving the 

academic performance of students in the 

institutions of learning. The study 

examined the relationship between 

collective decision-making and public 

secondary schools’ performance and 

concluded that collective decision-making 

strongly influenced the performance of 

public secondary schools. Additionally, the 

study concluded that teacher collaboration 

in teaching and learning activities and 

professional communities increased 

teacher effectiveness and improved the 

academic performance of public 

secondary schools. 

Similarly, the study confirmed that 

accountability by school leaders and 

teachers significantly contributes to 

teacher effectiveness and improved 

academic performance. The influence 

reflects a leadership approach that 

prioritizes transparency, feedback, and 

collaborative improvement. Strengthening 

accountability practices, therefore, serves 

as a reliable strategy for driving academic 

performance and teacher effectiveness in 

the institutions of learning. 

5.2 Recommendations 

Based on the study findings and 

conclusions, the study recommends the 

application of distributed leadership 

practices for improving the performance 

of institutions of learning.  The study 

recommends training education managers 

and teachers in distributed leadership 

practices. The study further recommends 

that policymakers develop a clear policy 

guideline that will guide the application of 

distributed leadership practices in the 

institutions of learning. 

Public secondary schools’ management 

should involve teachers in physical 

resources management, purchase and 

maintenance of instructional materials, 

management of inventory of equipment, 

and development and review of the 

school’s strategic planning, among other 

integral school activities. 

School managers should practice collective 

decision making and set clear performance 

targets, make responsibilities transparent, 

and provide feedback to help improve 

students’ performance and teachers’ 

effectiveness. School managers should 

facilitate teacher collaboration in 

professional learning communities and 

collaborative teaching practices to 

enhance teacher effectiveness and improve 

academic performance. 

The government should promote shared 

accountability systems through training 

and inspection and encourage cooperation 

with the parents and community to 

support in the application of 

accountability practices. 
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